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Project ACT (Adult Competency Tralnlng) was a United

~States Office of Educat ién staff development project in Region 8 from

1972 to 1975, implementing a self-generating and self-supporting
staff system to help adult educators become better prepared to serve
their clients. The project served Colorado, Montana, North Dakota,
South Dakota, Utah, and ¥Wyoming through a policy board, with two

representatives from each State;

strategy boards, within each State;

and a central administrative staff. Major components were developed
and are described: Individualized Training Programs (ITP's),
developing adult educator competency in specific areas through
self-directed study aided by literary and audiovisual resource
materials from ACT; Regional Resource Teams (RRT's), involving
various adult educators from the six States as consultants and
trainers for other adult educators in the region; learning modules
and project documentaries, providlng audiovisual aids, exercises, and
bibliographies as resource materials; and Project Act Resource
Information System {PARIS), employing computer-based 'data management
techniques to make literary and audiovisual materials, and
information regardlng training sites and resources available to adult
educators. It is hoped that fundifng will be provided to continue the

najor project components.
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COLORADO ‘UTAH Room 40, Liberal Arts Burlding
NORTH DAKOTA Cotorado State University
SOUTH DAKOTA - Fort Colhins, Colorado 80521
MONTANA WYOMING (303} 491-5959

Augusz 15, 1975

Dear Readers,

L4 .-

. This is a neport about Project ACT. Many neade}ixs already know that

. ACT -{Adult Competency Training) was a special demonstration project

P

aimed at improving the general quality of adult education by helping
adult educators become betten -prepared to serve thein clients. Head-
quartered in the Adult Education Division of the Department 0§+ Education
at Colorado State University,. Fort Collins, CoLorado, Project ACT was
sponsored and funded by the U.S. 0ffice of Education to serve adult
educatons in the s4x states of HEW Region VIIT (Colorado, Montana, Nonth .
Dakota, South Dakota, Utah and Wyoming)- As a §ederal project, ACT was
An operation grom May 15, 1972 to June 36, 1975, with a special, exten-
sdon to October 31, 1975. The Project has been dirbeted by Dn. James M.
Kineaid, Jr., Professorn o4 Education at Cofonado State Univernsity. He
was succeeded by Ms. Sheila Schroeden, d member of the phrodessional
stagf og the Project, who became, Co-Directon in /\p/u;?;, 1975 .and D.irecton
in Juby, 1975. ‘ ,

) What has Projeet ACT been Like? What le/Lt accompfished, and how

might A% agfect adult education in the future? 1In this repont, we will

Iy Lo answer these questions, on at Least Lofl you where you might Look
for the answens. Pilod proghams on demons.tration projects such as
Project ACT often have probLems disseminating .information about their
accomoLishments 2o those who could benefit {rom what has been Learned.
Frequently, innovative approaches are tried and remarkable new things

are discovered, but othens not directly involved know Little about Zhe
findings. This can result &n mich wasted time and duplication of effont
Ln other endeavors dealing with similar problems and concerns. To avoid
this, the new projects woubd do weld to inconporate earlier §indings and
accomplishments instead of starting "from scrateh." For this reason,
although Project ACT staff have engaged in many types of dissemination
reporting and meetings duning the pasit three yeans, we have decided %o pre-
pare this bried newsletter-style report and send it Zo as many people as
possible whom we feel could profit from this information. The witicles
0f the report can provdide helpdul ideas for a wide variety of readers
involved Ln adull education and training. The main thwst of the Project
has been o begin an effort at prbviding the best possible kind 04 ’
training to meet the needs of adult educatons in the Region. Since it
was not possible to discover and solve all stadf development problems in-
the Region 4in three yeans, Project Leadess devised a sitneamlined, compact

3
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approach which would focus on certain important areas of concern. They
believed that s0lving, on begimiing Zo s0lve these crucial problems could
in the Long nun provide the key to addressing many other interrelated
L8sues in adult education and adult educator training. Decisions were,
made o develop a system fon determining and meeting the training needs
identified as most critical by the practicing adult educatons from the
Region who would be selected o participate in the Project. -

The general philosophy adopted in Project ACT was to put the needs
0§ the indévidudl adult educator §inszt, forn if the basis for Adentifying
and meeting needs becomes oo general, no one's personal needs can be met.
This philosophy is neally only an adapiation of theonies and practices
prevalent in contemporary adult education. There was no reason 2o doubt
Zhat these things could also be trwe o4 adult educators when they undergo
taining. After all, they, too, are adult Learners! . .

Project ACT attempted to create services, programs and activities
to actualize this phiLosophy which would have potential -both fon growth
during the Project and self-sustained continuation aftewands . Everything
was done with the intention of sparking a "multiplier effect” in the
jutwe. ALthough egfornts would be geared to meet the special needs of

. Andividual adult educators who participated in the Project, it was plawned

that the Project participants would eventually become one of the greatest
nesources gon furnthen advancement and Amprovement 02 the Project's capa-
bitity forn aduft educator training both during and aftern the three-yean
period of fedenal funding. Tn this way, it was hoped that the funding
would be used as seed mon{ey fon beginning a regional staff development
system which would not grind to a hatt as soon as the federal project as
such terminated. This, dfter all, was the intent of the USOE in gunding
such projects. The indididualized training methods that emerged would

dmphoved during the Project, they also could become the basis o ongo.Lng
dnservice thaining programs in the future. 1In addition, resource systems
and training devices developed and used in the training activities could
also be used in many other ways by adult educatons and stagg development

not only help meet the Xedzs 04§ Project participants; but, regined and

specialists in the Reglon.

The following articles describe the major components of Project ACT:
The Tndividualized Training Programs (ITP's), the Regional Resource Teams
(RRT's1, the Learning modyules which have been prepared and used .in the
Project, amd the Project ACT Resource Information System (PARIS) which
has underginded the entine effont. More cOmplete Information on all
these subjects is available (see page 17 fon details). The nesowrces,
sesvices and concepts desernibed in these arnticles may be helpful to YOU

~ 4n gourn stagf development on othen adult education work. . .
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. PROJECT organized for ACTion
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A major goal of Project ACT has been to develop a six-state Regional gpdéortium
organization to operate the-Project. The major poiicy making body has beén the
Project ACT Policy Board. Each state in Region VIII had two representdtives on
this Board, one from the state department of education and one from anh institution
of higher education responsible for adult or )
continuing education. The U.S. Office of Educa-
tion Program Officer for Region VIII aiso sat on

- the Policy, Board. ~

Strategy boards were organized in each state, POLICY
with varying degrees of success. Their function | goaRp
was to help the regional representatives become
more aware of adult educator needs in their own STATE
states-and to assist in defining and implementing STRATEGY -
Project objectives within the states. Attempts _ BOARDS
were made to establish local sounding boards to : LOCAL i —

.provide additional input for the state strategy SOUNDING :
boards, but this effort has remained largely in - BOARDS
the formative stage thus far. ‘ B -

The other major component of th% Project organization has been the central
administrative staff, which handles'the day to day operation of the Project. The
staff is hoysed in the Adult Education Division of the Department of Education,
College of Professional Studies, at Colorado State University, Fort Collins;-
Colorado, with some staff personnel doubling as department faculty. Dr. James M.

~Kincaid, Jr., Project Director since it began on May 15, 1972, officially resigned
from this position on June 30, 1975. He was succeeded by Ms. Sheila Schroeder,
foriierly a Program Coordinator with the Project, who had become Co-Director in
April, 1975. Under their leadership, the Project ACT staff worked together to
implement the decisions and directives of the Poiicy Board in a variety of ways.

The internal organization of the Project staff has been .quite flexible, |
frequently changing as the Project grew and as needs changed. Dr. Kincaid has noted
sy that it is a very "flat" structure, not a
: : hierarchical pyramid with all major decisions
being handed down from the top. The staff,
which has grown considerably in size since 1972,
typically has included the-Director or Co-Direc-
tors, one or two Program €oordinators and )
Research Associates, one to three secretaries, -
and varying numbers of Graduate Research Assis-
tants (see pages 5-6). Groups of individuals
from all these categories have been organized
into committees or task forces to handle speci-
fic tasks or to perform ongoing duties associ-
ated with different phases of the work of the
Project, described.in other sections of this
K . . report..




PROJECT Organized for ACTion (Cont'd.) _ . '

Major activities handled by the administrative staff have included the
development and facilitation of Individualized Training Programs (ITP's) for" >

~ sixty adult educators from the Region, the coordination of the Regional Resource

Team effort, the operation of PARIS (Project ACT Resource Information System),

and the development and pretesting of training modules on a number of Topics,

often in‘cooperation with a Regional Resource Team, to be used in the field and

to be included in PARIS.

Certain staff members have also been engaged in administrative duties such
as budgeting, report writing, evaluation efforts, communication with Policy Board
and government officials, coordinating with other Adult Staff Development projects,

incTuding the nine other HEW regional projécts, and dissemination of information
"about Project ACT. . '

" ) Three editions of "ACTivator," the Project
O denvater - T TR : newsletter were published and distributed to

‘ ] A ) ] participants and other interested persons. .

In addition, staff members conducted or helped

B conduct a number of special workshops for
O I R . participants and other adult educators.
' " e P | " Current activities include efforts at continuing
; e\ the work of Project ACT beyond the new termina-
P ALY N tion date of October 31, 1975. Investigations
R O A ‘ are being made and proposals written to tap
several ‘potential sources of funding and clients
- . for staff development services as evolved through
. Pgoject efforts. )

PROJECT ACT STAFF

The duties and responsibilities of Project
staff have been so closely interrelated and
complementary that eveyone has been involved
in nearly all aspects of the work at one time or
another. The following list is indicative of
the staff members who have been associated with
the Project for varying periods of time over the
three years and their primary areas of responsi-
bility with the Project.

6
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Major Responsibility

¢ Name Paosition
Dr. James M, Kincaid, Jr. f Director Overall Project Administrdtion
(1972-1975) (later Co- D1rector) A -

N -

s Ms. Sheila Schroeder \D1rector (formerly Program RRT's, General Adm1n1strat1on
(1973-1975) - Coordinator & Co-Director)

Mrs. Virginia Ricard "Program Coordinator ITP's/PARIS i
. (1972-1975) .

. Ms. Annette Ensley General Adminiétration/

Module Development

- (1974-1975) Coordinator ~Modute Development
Dr.-John €&~ Snider _Training Associate Module Development o
°(1974 ~ -
Dr. Paul Butterfleld Planning Consultant « State/Regional ASD Planning N
. (1974-1975) .
. . . e
Dr. Doug Sjogren Consultant Internal Evaluation o -
(1972-1973) . ’
Dr. Charles Porter Community*Education \ 'Comnunity Education Specialist -
(1973-1975) Specialist )
Patrick Aulicino - Graduate Research Writer/Internal Evaluator =
(1974). . Assistant .
Rosemary Caséy Graduate Research PARIS
(1974) Assistant
Ann Miller Graduate Research PARIS
(1974) Assistant ..
v Mary Ann Nittman' Graduate Research PAKIS
(1974) Assistant - .
Robert Clark Graduate Research writer/Inte}ﬁa] Evaluator
(1974) Assistant g J ,

Debbie Tisdale
(1974-1975)

Dawid Hagge;ty

.Graduate Research

Assistant

Graduate Research

PARIS \

Al

Nritefllnterna] Ev

(1974-1975) Ass1stant
* ,t -
Uonalee Brown Gradui?e Researcgh . Module Development
. (1974-1975) Assistant .

Patrick Chambers
(1975)

Christina Haus

Graduate Research™——_

Assistant

Graduate Research

Modufe ﬁeve]opment/

PARIS

Module Development/

:? (1975) Assistant - PARIS
-— - Pau1a\Hanrah$n Graduate Research PARIS .
, (1975) Assistant
Robérta Scott . Secretary, “Correspondence/Reports
f (1‘?72 1974) - \
Carol Davey \ Sﬁfretany . Bdokkeeping/Receptionist
: - (1972-1974 A ‘
- vy ) A _ . .
Peggy Lewis \L-) * . Administrative Assistant Office Management/Bookkeeping
(1974-1975) \ : * >
Naomi DiBona - | Secretary Reception/Correspondence/
(1974-1975) : Reports
{ .
. Carol Hansen o Hourly .+ Secretarial
’ (1974-1975) .
| “¥  Brad Bloom . Hourly . PARIS .
| (1574) \
| Barbara, Kistler . Hourly " PARIS
| . (1975) - ~ . .
f Vo Ay !
| . N {
!
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Applying this equation to the staff development problé’ms presented to adult
educators in Region VIII helped facilitate meaningful training activities.

4 4

‘ PROCESS OF THE EQUATION., Sixty adult educators became participants in Project
ACT; 25 in 1973 and 35 in 1974. Despite basic commonalities among them, the
participants represented a multiplicity of backgrounds, experiences, interests and
expertise. Because of these variances, each participant was treated as a unique
individual. N Ny

Upon admittance into the Project, an interview was conducted with each
participant. The interview allowed each participant to identify personal compet-
ency strengths, weaknesses, and interest areas. With this information, the Project
ACT staff was able to develop with (rather than ﬁgﬁ) the participants sixty
distinctly different Individualized Training Programs (ITP's).

\ N . .

The Project ACT ITP process was designed to aid each participant's effort to © .
achieve increased competency in one or more identified need areas, most of which
were related to his or her role as an adult educator in Region VIII. The total
Tist of needs: identified by ail participants reveals the diversity among members
of the group from the six-state area. :
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Individualized Training Programs (Cont'd.)

a

In the ITP's, partici

pants and staff worked cooperatively to create ay]
meaningful learning experience within a one-year period.

directed learning was-encouraged and supported.,
to suggestions and carried on a constant

Participant self
ITP experience was desi

Facilitative staff remai?éd open
search for appropriate resources! The:-
gned to be person-centered, practical, pertinent and
evolving. The participant was viewed as capable of identifying personal?needs,
of implémenting a program designed to meet those needs and of evaluating/ the
results of the learning experience.

.+ Project ACT ITP's were developmental in nature--designed to provide a °
variety of experiences in a purposeful, sequential manner. Needs jdentified

by the participant in the initial interview were placed in order of priiority and
the 'program was built around the four-phase -ITP process: ’

L4
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Site visitations, 1iterary, audio-visual (AV) and human resources were keyed
to the appropriate phases of the process within time frameworks jointly established
by staff and panticipints to meet individual needs. Literary and audio-visual
resources, corrésponding to the personal competency needs identified, were shipped
to participantg monthly from the ACT Resource Center at Colorado State University.
Budget estimatés, inserts pertaining to consultations, and program revisions:- or
instructions ¥egarding the ITP were provided with each cplor-coded program.

~ F0 _ o . :

. _RESULTS{OF APPLYING THE EQUATION TO THE PROBLEM. The results noted during

and following thisinontraditional approach to individualized learning were as ;
varied as the program experiences and the participants involved. In general,
however, participants reported that the ITP process allowed them to work on
individual /needs in| their own work and study environment at a personal pace and
‘with materdals that\were relevant to them. The group experiences allowed them to
share and ‘expand thé individually gained knowledge with others. Participants not
only shargd with eadh other, but took materials, methods and new expertise (their
own and that of others -- e.g., consultants) with them to their adult education
‘Working-ﬁystems. Learners welcomed the monthly arrival of resources which increased
their access to updated materials in the field of adult education. The ACT ITP was
seen as«truly individualized adult competency training -- a success for most

participants!

-’ . “

IMPACT AND IMPLICATIONS FOR THE FUTURE: The learning .experience has not
ceased with the completion ,of. first ;and second year programs by Project ACT
parcicipants. “ﬂany”ébhtihve to sharé materials, experiences and ideas in formal *
or informal training sessions with co=workers.. Others apply the ITP process to
areas they wish to pursue in their own individual learning growth and development.

Besides these reéﬁiys, the potential for development of ITP's at local and/or
state level, with the Project ACT Resource Information System (PARIS) as a suppor-
tive base, is now seen as, a realistic possibility.

ACT participants in Region VIII; while
coming from a variety of different geograph- ‘
ical areas and cultural backgrounds, had certain
traits and interests that joined them together
as a group. The ITP .process ehhanced and suppor-
ted these individual differences while facilita-
_ting competency attainment through additional
" opportunities for one-to-one, small and large
group interaction., Participants in Region VIII
have not only recognized personal needs but have
‘responded to them as well! They have evidenced --
. in'a spiraling effect throughout the Region --
personal competency growth.c That, after all, is
* what an ITP is about! {More information about
the ITP process is available in a documentary
module and two research studies. See page 14.

-
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Regionai Resource Teams."(RRT's) evolved as one of the ways-of attaining
Project ACT's goal of an ongoing self-sustaining adult staff development system in

Region VIII. Both development of.the RRT concept itself and the establishment of
eight Regional Resouce Teams occurred during the three years of the Project.
/

The basic goat, establiched at the beginning/of the Project, was to increase .
potential for meeting the needs of adult learners in the Region through enhancing
the competencies of adult educators. One was of meeting this goal was to identify
one person in each state respdnsible for adult |
staff development who would serve as a 1ink between
adult educators in the Region, state departments of
education, ‘institutions of higher education, and
staff. From this.concept evolved the RRT idea: the
development of training teams of various kinds of
adult educators, representing the six states of
Region VIII, 1inked by common skills, abilities,
and interests. A1l team members also underwent
Individualized Training with Project ACT.

The process of establishing Regional Resource
Teams began with Project staff interviewing indivi-
, dual participants to determine skills and abilities
they would be comfortable sharing with others, and
to.determine interest and availability/in serving as a team member. With second-

¢ year participants, this assessment was/combined with the initial interview in the
ITP. The staff then organized these expressed interests into categories, and par-
ticipants were given team assignments /by matching their skills and interests with

these categories. The teams and the gpecial abilities and skills they developed

are: . : :

4

1. COMMUNITY-WIDE PROéi?AWINCf N ADULT EDUCATION: a team with sRLELS Ln >

planning, developing and implementing adult education programs on a
community-wide basis. LZ .

2. INDIVIDUALTZED APPROACHES fT0 INSTRUCTION: a team prepaned to deal with
e - ~—~mateniaﬁéuandm6kéttéwneedgdaLn~£ndiuédua§§zing"ihAtnuction.60n the adutt
: . Leawnen, ! , ) ‘ .

3. INTERPERSONAL COMMUNICATIONS: ﬂlu team specializés in many aspects of ¢
this area .including techniques, methods, prineiples \ and psychological
factons., They dlso address problems rebating o inter-cultural concerns,
hace and ethnic groups; age, sex, religion, and Locale. .

i ’ ?
4. ADMINISTRATION IN ADULT EDUCATION: d team with expertise in counseling,
ghoup process, planning and organizing, staffing, budgeting, training

and evatuaixon.‘
) ‘\, . 1

0
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Regional Resource Teams (Cont'd.) -
—

5. “ADULT TEACHING AND LEARNING: this team .is eqwcpped Zo address the dreas-

0§ philosophies, processes, methods, and zechn4que6 in adult teaching and T
 Learnding. .

. RECRUITMENT AND RETENTION OF STAFF AND STUDENTS FOR ADULT EDUCATION: a .
- Zeam prepared .46 pnovidibhaﬂp §orn proghams with prnoblems in building on
L netaining a clientefe buse. :

7. MEDIA AND THE ADULT EDUCATOR: a team which can deal with the - any probLens
in the egfective use og media in adult education.

§. TRAINING IN ADULT EDUCATION: a team which offers aAALAIanCQ uuiﬂlpnoceééeé
needed in training adult educators.

v

Regional workshops were held dur1ng 1973 and 1974 to facilitate development
of the teams as trainers and consultants in these specific areas of expertise. A
dpecial workshop was neld to increase awareness and skills relating to the process '
of performing asva consultant. Questions of team purpose and structure, 1nd1V1dua1 “
roles within the teams, and possible approaches . -

to be used with clients were addressed by each
team. These preparatory activities were suppor-
ted by Prpject staff and PARIS. As time went on,
some teams developed learning modules to be used
when they engaged in training activities in the
field or by other adult educators.who. could ob- -
tain the modules through PARIS. Information on
the RRT's prepared to. serve as' consultants in
their expertise areas is now available through
the "PARIS Site and Human Resources File.

To date, team members have functioned as
resource persons in the Region through one-to one
consultations with individuals, consultations with the entire staff of local programs ,
and state and region-wide workshops. Team members themselves work individually or in
.groups depending on the needs of the client(s) they are serving. * ]

An RRT can be strong because the concept facilitates the blending of the talents
of different kinds of adult educatqrs--younger and more exper1enced male and female,
urban and rural, administrators and teachers-- )
from as many as. six states, into a cohesive
group with common or comp]ementary interests,
skills, and the goal of working together. (See

' page 14 for information on RRT documentary
module. )

R

To sustain thesé team efforts and enhance
their ability to serve as trainers and consultants
of -other adult educatoys in Region VIII, steps
have been taken to establish a regional training
association, continuing adult staff development

12
11




Regional Resource Teams (Cont'd.)

beyond the scope of Project ACT. At present, membership in the organization will be
Timited to ACT participants, Policy Board members, staff, and consultants, although
it is intended to broaden this base if initial efforts are successful. The associa-
tion has chosen as its title: ‘ADULT STAFF DEVELOPMENT ASSOCIATION: A COOPERATIVE
- TRAINING NETWORK. The chief purpose of the asso-
ciation, as stated in the Articles of Incorpora-- .
tion, is, "to develop and maintain a staff devel-
opment association which builds upon the compet-
encies, delivery systems and services developed.
through Project ACT. . . ." The purpose will be
achieved through seminars and meetings, the °
encouragement and carrying out of research and
demonstration efforts, and the seeking of funds
"for the continuation of region-wide competency-
based staff development activities." The asso-
ciation will also serve as a forum to promote
cooperation between adult education agencjes and
" as an advocate for adult educators so that staff
_development needs will be addressed. Members must
donate a minimum of five days per year to the work.of the association without personal
reimbursement. They are asked to specify the ways they feel they can best contribute, .
.to encourage.other. persons to join, and to establish "a mutually supportive relation-
* ship with one or more members of the association." The first official meeting of: the
new association is scheduled to be held in conjunction with the national AEA conven-
tion in Salt Lake City, October 27, 1975. . ‘

N ~
2 &

e

The work presented or reported herein ias performed pursuant to a grant with the U.S.
Office of Education, Department of Health, Education and Welfare. However, the options
expressed herein do not necessarily reflect the position or policy of the U.S. Office of Edu-
cation and no official endorsement by the U.S. Office of Education should be inferred.
Colorado State University does not discriminate on the basis of race, color, religion, national
origin, or sex. The University complies with the Civil Rights Act of 1964, related Exgcutive
orders 11246 and 11375, and all civil rights laws_of the State of Colorado. Accordingly, equal
opportunity for employment and admission shall be extended to all persons and the University
shall promote equal opportunity and treatment through a positive and continuing affirmative
action progrant. - " ‘
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- LEARNING MODULES/
PROJECT DOCUMENTARIES -

The production of self-contained learning modules,
was one vehicle for bbtaining the major Project objec-
tive of evolving an on-going, self-sustaining system

of staff development in Region VIII. The modules are
flexible learning devices developed for meaningful use
by either individuals or groups in a wide variety of
situations. Each modu]ap?through use of media--e.g., '
slide/tape, videotape, film, overhead transparency)
presents one main concept at an entrance level of know-
ledge. Exercises and, bibliographic materials are
included to facilitate further study. ACT documentary
modules were also developed to explain nontraditional
approaches to staff development which evolved through
the Project.

Six learning modules were developed by members of Project ACT Regional Resource ‘
Teams in cooperation with Project staff. (Individuals or teams are listed below with

respective modules). Each learning module is designed to focus on a single learning
concept. These LEARNING MOPULES include: - . _ .

1} "DEVELOPING A COMMUNITY-WIDE NEEDS ASSESSMENT" (Community-Wide Progham-
, ming. Team) 4 a -sbide/tape pAesentation plus printed materials designed
2o aid ad educators and othet community members in planning and con-
ducting/t needs assessment. 1t presents Amportant considerations as
well gb a general desciiption of the steps involved in assessdng
commlinity needs. : ‘ .

YOEVELOPING A PHILOSOPHY FOR COMMUNITY-WIDE PROGRAMMING" (Community-Wide
Progrnamming Tedm) 4is a videotape presentation with printed materidis '
dealing with [a) questions to consider, and '|b) .the importance of devel-
oping a ghoup philosophy. A simulated community council meeting 4erves
as an-example. ~ > . \

. 3) "AN INTRODUCTION TO VALUES CLARTFICATION" (Interpersonal Communicatiorns
.7 , ~ Team) 4 a side/tape presentation with printed materials designed to
provdde .an introductony view of the values clarification process and
.~ Aty dmplications. - * T,

4) MATTRIBUTES OF A SUCCESSFUL TEACHER OF ADULTS" (Adult Teaching and

\ Leanning Team) was developed as. a slide/tape presentation with printed
‘Supportive maternials to give infornmation both on the special needs of
adult fLearnens .aind on attributes of a teacher orn facilitaton which are

*

{ "' most benegicial-when working with adults.

-

E’ Q ‘ ) - . -1‘1,

: .
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Learning Modules/Project documentaries (Cont'd.) :

-

5) "CLASSIFICATIONS OF THE ADULT LEARNER" (Indiv{idualized Approaches to
Instruction Team) (s a s&ide/tape presentation desernibing goal-orniented,
activity-oniented, and Learning-orniented adult Learness--thein
similarities and difgerences.

6)  The "ESL TRAINING MODULE" (Shirtey Kircher, Individualized Approached to
Instruction Team) 4is desdigned to assist teachers of English as a Second
Language in setting progham goaks and objectives and in understanding -
the chied aspeets of fLanguage Learning. o
In addition to the learning modules, five Project documentaries were developed
by the Project staff to explain nontraditional approaches to adult staff development
which were formulated and utilized by the Project. These DOCUMENTARIES jnclude: T

7) "THIS 1S PROJECT ACT," a slide/tape predens .

e . tation, explains the background, purposes,

C : \ o and aimé of the stagd development effont
T , N | . Ain Region VIII, k ‘

———ay . .« &) A module on "MODULE DEVELOPMENT," a slide/
gprya————— .+ Lape phesentation, 45 designed Lo show the
- steps involved in planning and producing a .
s4ngle concept Leamning module. .

.8 - Thisis ' 9). "THE INDIVIDUALIZED TRAINING PROGRAM" (ITP)
Project |

18 a two-pant videotape presentation. \
Part 1 answers the questions, "What is an ¢
ITP?" and "Why individualize 4in adult
~ educator stagd development?”; Part—2 focuses -
on "how is an ITP developed?". - '

70)  "REGIONAL RESOURCE TEAMS" is a two-part stide/
tape presentation describing the concepts
o 4nvofved in the establishment and depfoyment
04 nesource teams in Region VII] for adult
staf§ development. \ -

\71). "PARIS," which is available in heel-Zo-reel

_ and cassette videotape, apd 16mm §ilm, de~  °
scnibes the functioning of the Project ACT
Resource Information System. :

N

These modules and doctmentaries provide additional multi-purpose resources for
improved adult staff -development in Region VIII. A1l are available for use on a loan
basis to adult educators in Region VIII through PARIS; modules and documentaries can
be purchased at cost of reproduction. )

.




* _Xhrough a uniform information system. With lNFﬂRMATlﬂN .
<atellite centers, the user can also discover _

which resources are. closer at hand for him,

,part1cu1ar1y convenient when human or site
- yesources, or, materials which cannot be mailed,-
are sought . YS'I'EM

You need not speak fluent French or carry
traveler's checks to get around in PARIS. The
Project ACT Resource Information System employs
computer-based data management techniques to

. identify, catalogue and make available both
literary and audio-visual materials, including
the learning modules described  in this report,
and information about training-sites and
resources for use by adult educators and train-
ers. PARIS has beenh designed to make these
materials and information, often difficult to
obtain locally, more readily available to large
numbers of people over a wide geographical area.

" To, achieve this obJecf1ve PARIS incorpor-
ated both a central resource center and the

potential for any number of satellite centers. .
The system is headquartered at the main ACT - P '

"Resource Center at Colorado State University,

Fort Collins, Colorado, which itself houses more

‘than 4,000 literary and audio-visual materials.

Users of the system can request and receive

these materials by mail. Information about site

and human resources, regardless of location, is . '
catalogued-and can be retrieved through the

appropriate PARIS file.. With satellite centers, BT

‘woreover, materials and iriformation found in
diverse.locations do not have to be-relocated

. to be made available through the system. A

satel lite center may be an existing facility
or collaction of resource materials, or perhaps N o,
a new facility created especially to be a part § . '
of ‘PARIS, such as the Denver, Colorado center, EsaURcE

which houses an additional 1,600 items.

In general ,» the PARIS user can be more
effectively served because.a host of resources:
of many types can be catalogued and utilized

- 4 W .-

PARIS began as a supportive base for the
‘ITP's-designed to serve Project ACT partici-.

" .pants in meeting their identified competency

needs. TIt~js also used by the Regional -

. Resource Teams and serves a variety of other ,
- adult educators in the six-state area of
_Region VIII. Colorado State University stu-

N

dents, facu]ty and visitors often go d1rect1y - ) g

" “tOthe main center for materials and assis- .
tadce.
Q
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PARIS (Cont'd.)

i

\ . .

| ORGANIZATION AND DISTRIBUTION OF ITEMS. A visitor to the ACT Resource Center

| will find that materials have generally been divided into two major categories:

| 1) items of interest to persons. responsible for training (teaching), and 2) items
of interest to persons receiving training (learning). A1l items have been selected
to be used by the educator .of adults, and many items are especially appropriate for

L those responsible for staff development. For the convenience of users, all

| © literary, audio-visual and human or site resources listed within the system have )

| been assigned to 23 interest and sub-interest categories. Information related to o

E . the resources and the use or function of the system may be found in the PARIS

g *~kiterary/Audio~Visual Listing, the PARIS User's Guide, the Sites/Consul tant Listing,

y and the color video-tape or film, "PARIS". (See pages 14 and 17)

E /

The distribution of materials and information from the main center is controlled
and maintained by the computer-based data management’system mentioned above.

Through this system, any recognized PARIS user mi%/581eCt and obtain desired infor-

mation or items from a resource listing.
/

THE SYSTEM: Briefly, the Project ACT Resog#ce Information System provides for:

~ 1) Supplying users: with resources as idertified “ih,check-out requests by -
jtem identification number, author oy title. = N

v

2) Providing users with lists to verify what resources wére sent. - . -

% B
3 .

3). Identifying overdue items and items returned. 3

P

%

;

[

|

E

E

“4) Supplying lists-of resourceé on ‘'specified topic by sresponding: to
resourcé information request through:: //,/ﬁ
'ag a comﬁﬁtef-brint-out‘by item, interest and/or sub-interest category T
b) print-out by item title o s

% . ¢) print-out by item author.

; d) print-out by items by a'particular author

5) Addingide]éting items ﬁfom resource 1isting.

6) 'Informing usehs’of\geééraphical Tocation of items.
7) AP?inging adares§ 1&6215 for packages t6 be sent to participants.
é) Suppiyinglidentif eation.labe1s for’items'gtoned jn,the center,

9) Maintaining a "history" file in'the data base wfth»iﬁformation'onv
" . frequency of item use. [ - ‘

FUTURE ROLE, The ever-increasing awareness and interest in the. PARIS resources
has been noted. The growing number of requests received and honored by the Center
. would seem to indicate that adult'educators in Region VIII believe PARIS might play
an important role in the future of adult education and staff development. PARIS has
provided valuable learning experiences for ACT participants and other educators within
the Region. Because of its capability to incorporate satellite centers, the system's
design offers potential for extension of its services outside the REgion to national
" @~ international levels, 17 “ * ‘
ERIC . ., RS . _ .




FOR YOUR INFORMATION.

Would you like to borrow or purchase any of the documentaries or °
learning modules 1isted on pages 13 and 14?7 Want to find our more about
the new trainer organization being furmed by ACT participants? Think
you'd be 1nterested 1n becoming a PARIS user? Interested 1n copres qof
the PARIS Listings® Have any other questions you'd like to ask? If so,
please write

Ms. Annette Ensley

or )
Mrs. Virginia B. Ri1card
Project ACT
Room 213 Liberal Arts
Colorado State University
Fort Collins, Colorado 80523

Three graduate resedrch studies and a technical article are also
available

vesearch Studies

1. The Devglggmﬁg}»gpqij§§;jpg’pf>Lpgrnjpgwﬁogng§_jp_ﬁgu}jiﬁfgggjjpp,
by Jonalee Brown.

Individualrzed Training Competency Analysis, by>Pdthtk—Chgmbers.

Effectiveness of an Individualized Trdining Process, by David

Haggerty. (Self-directed learning ability was studted as a major - -

research variable.)

Article !

‘Competency-Based Individualized Training Programs for Adult Educators:

~ Nontraditional Approach to Adult Staff Development," by Sheila
Schroeder and David Haggerty.

3

You may want to examine the mid-year and annual reports that have been
submitted to the YSOE during the three years™of the Project's operation.
The external evaluation reports for the second and third years are also
available. for more information, contact.
A3
Paul Del'er
Director, Division of Adult Education Programs
Department of HEW
Office of [Cducation
Washingion, D. C. 20202
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Letter to Readens -(Cont'd. 5/wm page 3)

« « . What 4s yowr nedetion to the things you have read about in this .
neport? What can you do with the information presented, and how can you
wse the services that are available on the ideas that have been discussed?

For one thing, if you.need more information and would Like 2o Look at
any of the reports on documentary waterials .that have.been mentioned, you
can write Zo the appropriate contact person (see page 17). -You might want
Lo become a registered PARIS user and enjoy the benefits of the ACT nesowrce
Anformation system. Special PARIS handbooks List the Literany and aud<o-
visual nedounces, and the sites |{exemplarny prnigrnams) and consultants that
have served as nesources in Project ACT trhaining activities. Fohr /thue\you
shoald contact Virginia Ricard {see page 17). The Leawning modules describ-
ed An this report and many other kinds of adult education nesources are
available (see accompanying brochure). . .

r

Besddes Zhese nesowrces, many Project participants, Policy Board

.. ..members, s%afd and consubtants who have been active in Resowtrce Team work
cuwtently are gorming a thaining onganization to assisit adult educatons
by sharing the ideas and competencies they have developed in theirn own
work and training (see pages 11 and 12). We can't tell you a great deal
about this -organization yet because it ALiLL is in the fonmative stage,
but interest has been strong and the preliminary wonk that has been done
40 far has been productive. We'lL know more agter the §inst official

J4

| . meeting, scheduled Zo coincide with the national AFA convention in Salt.
Lake City in Late October. Meamwhile, cowtact Annette Ensley (see page 17) '
forn more details. T
’ Forn some neaders, perhaps some of the ideas .and concepts disdussed .in
‘ this nepont may hold the greatest interest and value. The idea of creating
a computern-based nesounce system £o catalogue and make available many kinds
0f nesowrces Located .in numerous places might be intriguing to same. With
duch a system, much duplication of effort and expense éan be avoided.
. Othens might want to pursue the notion of individualized training proghams: -
; | Aailorning the thaining activities and resowrces to meet the competency
{ i needs of thé individual trainee. (See Page 17 for materials giving
' additional ingommation). Similarly, the advantage of capitalizing on the
k dnterests and abilities of practicing adult educatorns who work in ithe
t gield,, Lnstead ¢f always relying on the often costly and sometimes unob-
; tainable services of "experts,” might appeal. to neadens nesponsible fon
> thaining and nelated concerns. In Project ACT, we have found that Lndi-
dual participants and Resource -Teams, when properly trained .in both content
areas and process SkiLELS, can perfoam quite effectively as, consuliants and
tainers with other adult educatorns.  This is particularly true ¢f the
Zedins, because the strengths of one member often compensate fon the weak-
nesses of another. ) ’ .

m—. h
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- Lettern to Readens (Cont'd.)

o

RE-ACT (O Whene Do We Go From Here?)

. The Ampact that Project ACT has had on adult education and adult
., educator training in Region VIII centainly can nevern be completely
documented and measwred. “Judging by what has already happened, however,
L seems safe Lo say that the Learning and growth experienced by many of
the participants, coupled with the nesource systems and thaining services
that have been develfoped, evidence .the potential fon both dontinued
growth dnd the "muliiptien. effect" envisioned at the {neeption of the
Project. - R
In its present foum Project ACT will not exist beyond the Octoben 31,
1975 extension period deadline. Many attempts are being made, however,
to secwre fuwiding so that the major componesits of the Project can continue
£o provide staff development services and activities in the Region. Be-
sides the new Guriner onganization, Largely an effort of the participants,
Project staff aie trydng Lo pubLicize PARIS and the ITP concept to poten-
tial cbients, including Local adult education proghams, state departments
of education, the Colorado Extension Service and several others. Whethen
on not these effonts succeed; Lt 48 owr hope that the accomplishments of
Project ACT and Zhe many pew things that have been attempted in this .
" demenstration project not only have benefitted those who were directly
Anvelved, but can also be of some use to others whe congfront similan
problems and--concerns. 1§ you are among these, we hope this nepoit-has
. hedped you and that you will accept ouwr {nvitation to adapt what we have
“ Learned and what we cap offer To yowr own situgtion. ACT NOW!

- -

- N .
~ H

The ‘Project ACT Staff

i




